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1. What new information did you learn from the Barth presentation/materials?  
What does it mean to be an educator was one of Barth’s questions and if everyone would turn to Acts 8:30-31 “Philip accordingly running up heard him reading Isaiah the Prophet; and asked, “Do you at all understand what you are reading?” But he said, “How is it possible that I should, unless some one can explain it to me?” The secular as well as the non-secular should understand we all need to teach and be taught.  None of us can be exempt from this responsibility.
2. What new information did you learn from the Elmore presentation/materials?
The secular school system is faced with the same problem as the non-secular.  Ministries want to keep their discernment for their own flock so that they can maintain large number of students. The fact is no knowledge belongs to any one individual but is God given and to be shared. The more we share the more everyone learns.
3. How will you be able to use this information to enhance your current work settings?
The main two items discussed above, if practiced by all teachers, would enable more cross polarization of information, than if information was withheld.  One of the problems with copy right laws and plagiarism policies is that many teachers use information by restating the original in their own words so that they can be given credit for the comment.  Throughout the reading I find statements taken from the Bible but not quoted as the source.  For this reason I always hold the reader/student harmless and grant permission for what I say with out giving me credit.

4. How will you be able to use this information in your PLC Final project?
Incorporation of new knowledge is important in order to establishing a Professional Learning Community (PLC).  Since we believe that community assistance programs (CAP) enhance learning, sharing of ideas will add to this undertaking.
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Written assignment 4

Review the Leading learning Communities: Standards For What Principals Should Know and be able To Do documents as well as the Barth and Elmore lectures and materials. Prepare a professional paper based on the following questions: how do the “Standards for what Principals should know and be able to do” and the information you acquired from the Educational Impact videos/materials related to the tenets of creating a Professional Learning Community? Provide specific examples from the standards and the El video and materials that relate directly to PLC tenets. Demonstrate your increased knowledge base and professional; competence that you have acquired through the readings and lectures. Support your statements with references from a minimum of five current educational journals. Cite the references within your paper and include a reference list.
5-7 pages

Prepare a professional paper based on the following questions: how do the “Standards for what Principals should know and be able to do” and the information you acquired from the Educational Impact videos/materials related to the tenets of creating a Professional Learning Community?

Provide specific examples from the standards and the El video and materials that relate directly to PLC tenets. (Principle doctored held by a group of professionals.)

Demonstrate your increased knowledge base and professional; competence that you have acquired through the readings and lectures. Support your statements with references from a minimum of five current educational journals.

Cite the references within your paper and include a reference list

Tolbert

WP 4 

Principals should know and be able to lead, teach, manage and organize any facility regardless of its location or the ethnicity of the community.  This statement may appear to be too strong for some managers to accept but what if it was written; a leader should be able to lead, manage and organize any facility regardless of its location or the ethnicity of the community and regardless of the product or service provided by the company.  If then all leaders are able to do the above we can state that the Standards for what Principals should know and be able to do are the same as what we would expect from any CEO, President, Vice-President or other positions which require a leader to direct the activities of an organization.  There are classes which teach professionals to lead and yet each organization does not teach leadership as to their particular product line.  What is the product that a principal is producing?  The product is students who can survey/survive regardless of the economy.  As this writer reads from Ferrandino, V. Leading Learning Communities: Standard for what Principals should Know and be able to do, Barth, R. Balancing Leadership and management roles: Lessons from an online discussion of Principals, Lashway, L. (2002) Rethinking the Principalship, Elmore, R. Guiding teachers in putting professional Development into practice & and ensuring opportunities to learn, Bottoms, G and O’Neill, K. (2001). Preparing a New breed of school Principals: It’s time for Action. DuFour, R. and Ealker, R. (1998). Professional Learning Communities at Work Best Practices for Enhancing Student Achievement, Handzic & Scifleet (2002) “Impact of new economy on is education: A case of UNSW” Dale, N. (1994) Values Education in America Secondary Schools and several more the writer notices one theme; the key words are interchangeable in all professional settings and that the writer of this paper utilized all of these principles and taught them in the military for over twenty years.
In each reference the main purpose or teaching point was to better equip the leader with principles or standards that can be called upon when there is a need for the leader to change hats.  Visualize the leader with a hat rack, each hat having a different title.  There is the manager’s hat; when worn by the leader the leader is required to manage the resources.  Resources are not just material goods but also the staff, personnel and students as well as the parents and the community.  There is the teacher’s hat which requires the leader to establish training and activities that move the Professional Learning Community (PLC) forward. There is the director’s hat; not to be confused with one of the other hats because the director’s hat is like the hat movie directors would wear. The director is responsible for the making of a movie.  Now that we can visualize the hat rack we should be able to see how simple it is to lead.  All the leader has to do is run to the hat rack, select the right hat and solve the problem.
But what if the leader does not know which hat to get, nor has never delegated authority or the leader was promoted from the line without formal training? These are the questions which this writer will address as the paper progresses.  Standards of what to do and which hat to wear, when taught to the leader, allows the leader to at the least start being a leader.  In a war the enemy will try to figure out what your move will be and then counter move against you. In a school, organization or business the leader should be aware of their surroundings and have plans to lead when situations change.  Leadership is by experience and taking risk.  According to Barth, “Risk-taking in schools is so important to learning, and yet it seems to me that all too many of us are playing not to lose.”  Playing not to lose is playing it safe, not taking unnecessary changes, always mindful that keeping the job is more important the moving the organization forward.  Staying politically correct is the main focus of a leader who plays it safe.  Have you ever worked for someone who told you, your job is to make sure I don’t lose mine?
To be a teacher, leader or anyone that wants to succeed we must learn and accept that risk-taking is permissible.  According to Barth on page 13, “As students, teachers and leaders we can assume leadership roles.”  This writer has taught that the sales person is not always making the sale sometimes it is the buyer.  This also holds true in teaching and leading.  Not all who are placed in the position of a teacher or leader are in fact the teacher or leader they only hold the title.  Many students, staff and outside organizations may be actually teaching and leading the organization or school.

Standard 5: Effective principals (leaders) use multiple sources of data as diagnostic tools to assess, identify and apply instructional improvements.  Selecting this standard as one of the first standards ties the content together, so for this reason this writer states it first.  That statement or standard may seem simple to someone who has lead but what if the principal/leader has never been placed in a leadership role?  Who is responsible for the fueling of the trucks (teaching the students)?  Providing the required maps and direction (vision, mission, goals, books and curriculum)?  To answer these questions we can turn to the PLC because each organization/school should be providing what is needed for the local community (tenets – principle doctrines held by a group of professionals) first before the fulfillment of State and Government requirements are fulfilled.  According to Handzic & Scifleet (2002), “New-age workers are expected to be skilled at creating, acquiring and transferring knowledge and modifying their behavior accordingly (Garvin 1998).”  In their writing they state, “there are five skill-sets of teachers seem to be associated with effective interactive learning by students:
· Using and Developing Professional Knowledge and Values;
· Communicating, Interacting, and Working with Students and Others;
· Planning and Managing the Teaching and Learning Process;
· Monitoring and Assessing Student Progress and Learning Outcomes; and
· Reflecting, Evaluating and Planning for Continuous Improvement.”
These five skills sets are also applicable to leaders/principals.

One of the factors that new leaders may want to prepare themselves for is the next generation of schools.  Townsend (1997) wrote in the discussion paper that knowing where you were, where you are and where you are going is the key to being prepared for the future.  Townsend writes, “I strongly believed that local communities were the strengths of schools and so should be considered and involved when we made decisions about education of their children.  Thus the move toward the system of self-managing schools was something that I agreed with.”  From this writer’s understanding, our local schools and PLC’s are not in control but are being mandated to operate and teach according to a centralized system/authority versus the decentralization that Townsend discusses.  Under Townsend’s framework, the leader/principal would answer first to the community and then teach the other subjects that would insure that the student could read write and understand math.  For example, our minister would want our students to understand the Bible so we would make the Bible the center of our teaching.  The community would want their children to understand ethic and moral issues and to reduce the number of their children being incarcerated.  This then would be the first responsibility of the leader and the PLC.  In teaching moral and ethics the teachers would instruct the students how the Bible relates to their responsibility as being responsible adults.

The Bible is full of reading; writing and math problems which could be taught as the student’s learn to rethink the issues of moral standards.  It is to this writer, unreasonable to assume that students will not take drugs, get into fights and have babies if they were not first taught ethics and their moral responsibility.  

Barth gives an example of how decentralization works within a school.  He writes about the budget problems he had and how he allocated $500.00 to each teacher.  These teachers then became responsible for the material required to teach their students.  The PLC was established within the school by the teacher’s interaction, exchange of ideas and material in order for them to have the supplies necessary to meet their requirements.  If then schools were given a budget and the PLC of a school interacted with a PLC of other schools, it is possible that this applied principle would not just be by chance but could have an impact on the all communities. Valuable resources could be conserved and reallocated as needed to other communities.  Teachers in all communities would be able to share and exchange ideas and material.  The winners would be all communities and the children.

In Elmore, R. Guiding teachers in putting professional Development into practice & and ensuring opportunities to learn, he infers, see what I am doing and follow my good example; “This means that your role as a leader is to distribute expertise and competence among people and to provide opportunities for other people to see you doing the learning that you expect them to do.”  Leaders are followed and copied because what they practice seems to work and because they also practice what they preach.  He makes another statement “you can change people’s values and change the impact of those values on student learning by changing the way people talk.”  Although he does not come out and say it, he made this writer think that you must change the subconscious if you are to change the conscience.  After reading this writer wrote; Changing the way the leader, teacher, and student or community thinks opens up the mind to being able to learn new ideas which in turn creates new actions and responses.

There are six standards provided by the National Association of Elementary School Principals.  Each in some way have been presented in a different context in the previous writing and only for summarization purposes, will this writer give them in numerical order.

· Standard One: Balance management and Leadership Roles.
· Standard Two: Set High Expectations and Standards.
· Standard Three: Demand Content and Instructions that ensures student Achievement.
· Standard Four: Create a Culture of Adult Learning.
· Standard Five: Use Multiple Sources of data as Diagnostic tools.
· Stand Six: Actively Engage the community.

In the writing of this paper each were covered so that the reader can see how each standard does interact with the community and that the leader’s responsibility is to ensure that this interaction takes place with in the budget allocated to the organization that the leader is responsible for.  In the reference by Bottoms, G and O’Neill, K. (2001), Preparing a New breed of school Principals: It’s time for Action they write “we have an opportunity to identify and prepare a diverse group of school leaders who can change curriculum and instructions and build higher performing schools.”  In doing this the PLC must not be limited to a small group of individuals based on where they were born and who they were born to.  They further write, “Leaders who have realized significant gains in student’s achievement made college-preparatory/honor classes the standard for all students.  They are committed to providing schools where all students succeed and where all students have access to high-level content.”  They key words, “They are committed to providing schools,” means they did not just look at they on responsibility to one PLC but viewed all children regardless of their race, creed, color or religion as being eligible for college.  As we read in Barth, the teacher thought outside the box (their own class room) and interacted with other teachers (PLC’s) to manage their own budget.
This creates a new way of thinking.  Lashway, L. (2002) Rethinking the Principalship writes, “that the principal’s role is increasingly being defined in terms of instructional leadership.”  They focused on six distinct forms of leadership:

1. Instructional leadership has influenced teachers’ work in a way that will improve student’s achievement.
2. Transformational leadership seeks to increase the commitments and capacities of school staff.
3. Moral leadership is rooted in the values and ethics of the leader, who influences others by appealing to the notions of right and wrong.
4. Participation leadership is focused on decision-making processes that seek to involve other members of the school community, such as site-based management.
5. Managerial leadership focuses on functions, task, and behaviors of leaders, with an emphasis on efficiency and effectiveness.
6. Contingent leadership focuses on the ways school leaders respond to specific sets of circumstances, adapting their behavior to fit situation.
As we read these six deferent forms of leadership we should have a better understanding of the importance of the statement that a teacher must become the student and the student become the teacher because in all cases the leader is both the student and the leader.  Schools no longer have bonders as we move into the multimedia of the new age of schools houses.  Cairncross, F. (2001). The Death of Distances How the Communications Revolution is  Changing Our Lives writes that schools can not be isolated but should be able to exchange information and new ways to instruct and lead.  Because there is no longer a distance between libraries and schools, all information is accessible to all staff and students.

DuFour, R. and Ealker, R. (1998) in their book Professional Learning Communities at Work Best Practices for Enhancing Student Achievement is an important tool for instructing leaders to understand what a PLC is and how to use a PLC to improve the allocations of resources.  As is the writing of Hipp, K. K and Huffmam, J. B. ( 2003) Reculturing Schools as Professional Learning Communities.
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 This final project requires the application of the knowledge base acquired in Modules 1 through 4 of this course. You will utilize data from two surveys (PLC survey and ASCD professional development survey) to create professional development plan (PDP) that addresses the creation  a professional learning community within your school and or/ organization.

Assignment Specifications

Part 1-PLC Survey
This section of the final project expands upon Part 3 of assignment 1. You should include the spreadsheet and par graphs in the PLC Final Project Folders
Then prepare an analysis paper that explains why you think the specific indicators within each of the dimensions appeared as an area of concern based on participants’ responses.
What kind of professional development (types, topics, etc) might address each area of concern?
Why do you think it would be effective?
Explain your reasoning for each suggestion.

Explain any part of the results with which you disagree and why.

Save the analysis paper in the PLC Final Project folder with the file name. 

Tolbert Survey Analysis doc.

The researcher utilized data from PLC survey and ASCD professional development survey and analyzed the data taken from them to determine the cause and effect of agreement or disagreement of the five areas of concern.  These five areas were:
1. Shared and supportive leadership
2. Shared values and visions
3. Collective learning and application

4. Shared personal practice.

5. Supportive conditions-structures

Shared and supportive leadership consisted of 10 questions which asked questions to determine whether the stakeholders of a PLC were being supportive by those individuals in the leadership position/positions.  The majority of stakeholders agreed that they were being supported but the less then 20% that strongly agreed concerned the researcher.  From all indicators it appears that the answers were given more to be safe than given true responses. The researcher would recommend classes by participants of the survey concerning the questions of the survey being presented to the staff and other stakeholders.  After they have taught a class all stakeholders should have a better understanding of what the term supportive leadership means.

In past experience the research has been able to demonstrate that active participation in teaching subject matters which is of concern to the organization provides greater feedback.  In addition, all individuals who participated in the survey either had not yet instructed or had less than three years of active full time teacher positions. Mentoring the teacher with short tenure requires a different approach than had they been teaching for a long period of time.  The Issue Brief Mentoring and Supporting new Teachers provides some insight and techniques that may be helpful to the leader in tactics which would improve the evaluation or even present a real picture of how the organization is functioning.  According to the article one-quarter of new teachers leave the profession within the first three years. In states where such programs support system were established there was a substantial increase of retention. 
Education Policy Studies (2002). Mentoring and Supporting New Teachers. NGA Center best Practice: Issue Brief, Education Policy Studies Division January 9, 2002. ED 467748 Retrieved ERIC on July 26, 2005 http://www.eric.ed.gov/ERICWebPortal/Home.portal?_nfpb=true&ERICExtSearch_SearchValue_0=active+participation+in+teaching+subject&ERICExtSearch_SearchType_0=kw&_pageLabel=RecordDetails&objectId=0900000b80176746 Shared values and visions for new teachers can be even a greater problem and the survey showed that over sixty-percent agreed with about twenty-percent either in the strongly disagree or disagree category.  Huffman & Hipp ((2003) wrote Reculturing schools as Professional learning Communities only after spending five years working on the project and reading and reviewing studies by several other researchers.  In their findings vision was to be conveyed to all stakeholders. But what is the vision of the house and is it relevant to an individual’s vision. One of the key elements of a successful organization must be that the vision of the organization matches that of the stakeholders. The results of mixed visions caused the disparity that is shown in the survey where a low number strongly agreed and the majority agreed. Again the lack of responses that strongly agreed caused the researcher to review responses and the research concluded that each respondent would have a better understanding of their vision and its relationship to the organization if they first prayed, supplicated and fasted before taking on the assignment. Visions must belong to the individual and then to the organization. Knowing your own vision and how it relates to the mission of the organization allows the stakeholder to formulate goals which are in line with the organizational goals.
Hipp & Huffman (2002). Documenting and examining practices in creating learning communities: Exemplars and Non-Exemplars. ED 468685 Retrieved ERIC on July 26, 2005 http://www.eric.ed.gov/ERICWebPortal/Home.portal?_nfpb=true&ERICExtSearch_SearchValue_0=Shared+values+and+visions+for+new+teachers&ERICExtSearch_SearchType_0=kw&_pageLabel=RecordDetails&objectId=0900000b801775f3 Collective learning and application showed the same results as the other two areas which again confirmed that the basic problem is that new teachers need a system that establishes collective learning and understanding of the vision of the house. If the organization encouraged more participation in teaching the mission and vision by the new teachers they would feel that they are part of the results. The results are maintaining the goals which allow the organization to accomplish its mission. This researcher strongly believes that the vision is what must be understood and the mission is what drives us toward the vision. The vision is that all mankind becomes one with God and in one accord. The mission is to establish a network of schools that teach God’s divine plan for mankind. The goal is to do it one person at a time. 
Shared personal practices are interrelated to the vision of the house, how can we expect moral and ethical standards to be that of the organization if our stakeholders act out personal practice that are not in line with the teaching of the organization. The area of greatest concern was question number thirty: The staff collaboratively reviews student’s work to share and improve instructional practices. Over forty-one percent of the resonance disagreed or indicated that they felt that the organization was not supportive and sharing of information which could be used to help other students. A good example would be the disparity between on line classes at some universities. Tit really is luck and the pick of the draw which determines which instructor is the facilitator of the on line class. The research had interviewed one group of students and found that of twenty three students there were five different facilitators. None of the facilitators where monitoring or responding in the same manner although each facilitator used the same rubrics. This created discourse between the students and several indicated that they felt that the system had failed to teach.

Supportive conditions-structures, questions 37 and 44 come in with the highest percentage of disagreement. Question 34 states, “A culture of trust and respect exists for taking a risk.” Earlier, the researcher presented information from several writers, one of which was Barth, R. in his lecture on Balancing Leadership and management roles: Lessons from an online discussion of Principals.  Barth stated that, “Rick talking in schools is so important to learning, and yet it seems to me that all too many of us are playing not to lose.” A plant dies if it does not grow would be a good way of stating what happens to any organization which does not seek change. Change means risk taking. Growth means to educate and to be educated.  In the survey over thirty-percent did not feel that risk-taking was permissible. Question 44: “Communication systems promote a flow of information.” Thirty-percent also felt that in their organization communication was not flowing as it should. With the lack of communication flowing in three directions; downward, upward and sideways it is no wonder that risk-taking was not acceptable.

Classes discussing the three means of communicating would be needed first before any appreciative change could be observed in the other areas. It should be noted that communicating between individuals on equal playing fields creates a better understanding for up and down ward communication. A good example is the government and how no one has any idea what the other is doing in order to protect their job. 
Part 2- ASCD Professional Development Survey

Complete the professional development survey on the web site of the Association for Supervision and Curriculum development at http://webserver3.ascd.org/ossd/planning.html 
1. Respond to all items within the five sections of the survey (assessment, instructional strategies, curriculum development, instructional leadership, and understanding the learning process) 

2. On the “Survey results” screed, click on “Snapshot” to view a bar graph that shows how you respond to the survey.

3. Save a “screenshot of the bar graph in the PLC Final Project folder to send to your instructor and for your future reference.
4. Click on each bar of the graph and review the information that is provided about that category of the survey. You will use this information in the preparation of your Professional development Plan (Part 3 of this assignment). Are there any commonalities between the results of this survey and the results of the PLC survey?
[image: image1.emf]Shared and Supportive Leadership

SD D A SA Total Strong DisDisagree Agree Strong Agree

1The staff are consistently involved in discussing and making decisions about most school issues. 2 6 13 8 29 7% 21% 45% 28%

2The principal incorporates advice from staff to make decisions. 2 3 17 7 29 7% 10% 59% 24%

3The staff has access to key information. 1 2 16 10 29 3% 7% 55% 34%

4The principal is proactive and addresses areas where support is needed. 1 3 15 10 29 3% 10% 52% 34%

5Opportunities are provided for staff to initiate change 2 5 12 10 29 7% 17% 41% 34%

6The principal shares responsibilityand rewards for innovative actions. 1 4 13 11 29 3% 14% 45% 38%

7The principal participates democratically with staff sharing power and authority. 2 3 16 8 29 7% 10% 55% 28%

8Leadership is promoted and nurtured among staff. 2 3 14 10 29 7% 10% 48% 34%

9

Decision making takes place through committees and communication across grade and subject 

area. 3 10 9 7 29 10% 34% 31% 24%

10

Stakeholders assume shared responsibility and accountability for student learning without evidence of 

imposed power and authority 0 #DIV/0! #DIV/0! #DIV/0! #DIV/0!


Effective Assessment: Assessment philosophies and policies have undergone significant changes over the past several years. On the one hand, our awareness of multiple intelligences, learning styles, and brain research shows that we need to assess students through multiple measures that will reflect a variety of learners. As a result, we hear more about such models as alternative assessments, performance-based assessments, student portfolios, and student self-assessments. On the other hand, the standards movement, which strives to increase the achievement levels of all students, emphasizes statewide standardized tests, measurable and data-driven results, value-added assessments, and school and teacher accountability. But wherever your school or district places its assessment focus, we know that students need various ways to demonstrate their learning.
The primary focus of assessment is to promote learning, not to measure and report it. Teachers must use content standards as the basis for their curriculum, assessment, and instructional decision making. The school should have a philosophy and a system of grading that ensure consistency among teachers. Faculty must develop an assessment system that tells them whether their work produces changes in student achievement. They can meet to discuss and analyze assessment data on a regular basis. Faculty should analyze assessment results to compare achievement levels among various student populations. Students are given multiple assessments, including portfolio tasks, writing projects, and collaborative assessments. Students and parents receive anchor products and scoring guidelines as a frame of reference for assessing performance, and students can explain how their work relates to targeted standards.

You answered "Not Yet" to 0, Yes to 8 out of 8 questions which indicates that you have done significant work in assessment

Effective Instructional Practices: New understandings about learning that have emerged from brain research, along with continued refinements in curriculum development and assessment of student performance, are helping educators to redefine effective instructional practices. Today's successful teachers view themselves as facilitators of learning and invite their students to be active and responsible partners in the learning process. These teachers design learning activities to focus student learning on enduring understandings, key principles, concepts, and skills. They recognize and plan for the diverse academic needs, interests, and learning profiles of their students. Their goal is to challenge and help every student to grow, regardless of where each student begins. To accomplish this, they continuously monitor students' progress and modify activities in response to their varied needs; use a variety of instructional strategies and assessment techniques; and engage students in the process of setting challenging academic goals, assessing their own work, and reflecting on their own progress. 

You answered "Not Yet" to 0, Yes to 8 out of 8 questions 

Here is one idea for sharing your knowledge 
Effective Curriculum Development: Successful schools have found that involving all staff and community members in the process of identifying what students should know and be able to do by the time they graduate is time well spent in developing local curriculum. Curriculum development is a team planning and examination process, using quality control measures such as standards, to ensure that you get it right. Schools show they value their teachers' time and effort in planning curriculum by compensating them with common planning time, professional development, and stipends, and by making curriculum planning a part of the performance evaluation system.

In some schools, teachers don't know what's being taught in their colleagues' classrooms. Curriculum mapping is a process that brings staff together to map the content they teach and begin the conversation about what should be in the curriculum. Mapping essential understandings and core performance tasks across the K-12 curriculum ensures a curriculum designed for depth rather than breadth, where the textbook is a resource for teachers and the textbook adoption cycle is not the extent of the school system's curriculum development. The maps can be used to identify repetitions, gaps, and places where integration across disciplines can reduce the fragmentation commonly found in unexamined curriculum work. Click here to learn more about curriculum integration. 

You answered "Not Yet" to 0, Yes to 8 out of 8 questions 

Effective Instructional Leadership: Schools and districts that are successful in attaining high academic achievement for all students have developed a culture that focuses on instructional leadership for administrators and teachers. Distribution of leadership and management responsibilities among the staff is the norm, allowing the principal, assistant principal, and teacher leaders to keep instruction at the forefront. Teachers and administrators work together to ensure that teacher performance appraisal is differentiated, grounded in teaching standards, aligned with multiple measures of student learning, and linked to professional development planning. Performance appraisal evidence in these schools and districts includes action research findings, self-assessment, peer assessment and feedback, and student and parent feedback. The staff welcomes the feedback received and uses it to improve professional practice. Teachers are supported in honing their skills through peer coaching, and beginning teachers and their more experienced mentors value a comprehensive mentoring program.

Instructional leaders ensure that the school improvement plan is linked to student learning results, related instructional needs, measurable goals, and the resulting professional development plan. Listen as two principals talk about their role as instructional leaders. Professional development is an integral part of the school culture and climate. This is evidenced by the use of teacher study groups and action research results to inform instructional practice for improved student learning. In these schools, when teachers are not scheduled with students, time is devoted to reviewing student work, analyzing assessment results, and other forms of collaborative planning and reflection. Hear how one school finds time for professional development.

You answered "Not Yet" to 0, Yes to 8 out of 8 questions which indicates that you have developed a significant focus on instructional leadership. 

Understanding the Learning Process: Educators can successfully prepare students for their adult years by understanding and honoring the dynamics of learning. 

Educators must recognize that, for students, schooling must be a time of curiosity, exploration, and inquiry. If they are to grow intellectually, students must be able to express their points of view, reflect on their conceptions, and then have those conceptions challenged. They may then form new understandings. And if students are to engage in such intellectually rigorous activities, educators must understand that they are collaborators in the learning process, guiding their students and giving them opportunities to make decisions in the classroom. 

In schools where students realize deep understandings, teachers are familiar with theories of learning, such as the theory of multiple intelligences, learning styles, and constructivism. What's more, in these settings teachers help students think about how they think. Students learn to identify how they learn best, and they understand that there are many ways of being "smart." In these settings, students also have choices in how they express their learning and are encouraged to demonstrate what they know in different ways. 

Designing a brain-friendly environment is a top priority for teachers in schools where true learning occurs. Teachers understand how the brain processes, stores, and retrieves information and consequently create learning environments that honor those natural functions. For example, a learning setting attuned to what we know about the brain is a safe, non-threatening place where all students feel encouraged to participate in the learning process. Teachers incorporate laughter and purposeful movement in the classroom, and they provide opportunities for students to "teach" or explain what they have just learned—in their own words--to a partner or the class. 

You answered "Not Yet" to 0, Yes to 8 out of 8 questions 
5. Are there any commonalities between the results of this survey and the results of the PLC survey?
The PLC survey was taken between five different schools or associates to include individuals that were in a master degree program but not related to Cfacs, Inc. Because of this, the association between the survey and actual performs is difficult to assess.  However four of the surveys were directly related to the organization and were utilized for this paper along with the overall results and percentages. The results of the information reflected the view that the Academy was heading in the right direction. It should be noted that the individuals who were from Cfacs Academy were not from the secular school system and were all ordained ministers who had graduated from Cfacs Academy. The views of the individuals who were from the secular school system were directly opposite and their responses indicated that there was dissatisfaction, at least on their part, with the secular school system. The views of the ones who took the survey that had completed and became ordained ministers showed that they were satisfied with the direction the academy was heading. 

Professional Learning Community

Questionnaire

Directions:

This questionnaire assesses your perceptions about your principal, staff, and stakeholders based on the five dimensions of a professional learning community (PLC) and related attributes. There are no right or wrong responses. This questionnaire contains a number of statements about practices that occur in some schools. Read each statement and then use the scale below to select the scale point that best reflects your personal degree of agreement with the statement. Shade the appropriate oval provided to the right of each statement. Be certain to select only one response for each statement.

Key Terms:

Principal = Principal, not associate or assistant principal

Staff = All adult staff directly associated with curriculum, instruction and assessment of students
Stakeholders = Parents and community members

Scale:
1 = Strongly Disagree (SD)

2 = Disagree (D)

3 = Agree (A)

4 = Strongly Agree (SA)
Thank you in advance for your participation. Make no identifying marks on this questionnaire. Please return to ___________________________ by ________________.

Shared and Supportive Leadership

SD D A SA

1. The staff is consistently involved in discussion and making decisions about most school issues. O O O O SA
2. The principal incorporates advice from staff to make decisions. O O O O SA
3. The staff has access to key information. O O O O SA
4. The principal is proactive and addresses areas where support is needed. O O O O SA
5. Opportunities are provided for staff to initiate change. O O O O SA
6. The principal shares responsibility and rewards for innovative actions. O O O O SA
7. The principal participates democratically with staff sharing power and authority. O O O O SA 

8. Leadership is promoted and nurtured among staff. O O O O SA
9. Decision making takes place through committees and communication across grade and subject areas. O O O O SA
10. Stakeholders assume shared responsibility and accountability for student learning without evidence of imposed power and authority. O O O O SA

Shared Values and Vision

SD D A SA

11. A collaborative process exists for developing a shared sense of values among staff. O O O O SA
12. Shared values support norms of behavior that guide decisions about teaching and learning. O O O O SA
13. The staff shares vision for school improvements that have an undeviating focus on student learning. O O O O SA
14. Decisions are made in alignment with the school’s values and vision. O O O O SA
15. A collaborative process exists for developing a shared vision among staff. O O O O SA
16. School goals focus on student learning beyond test scores and grades. O O O O SA
17. Policies and programs are aligned to the school’s vision. O O O O SA 

18. Stakeholders are actively involved in creating high expectations that serve to increase student achievement. O O O O SA

Collective Learning and Application

SD D A SA

19. The staff works together to seek knowledge, skills, and strategies and apply this new learning to their work. O O O O SA
20. Collegial relationships exist among staff that reflect commitment to school improvement efforts. O O O O SA
21. The staff plans and works together to search for solutions to address diverse student needs. O O O O SA 

22. A variety of opportunities and structures exist for collective learning through open dialogue. O O O O SA
23. The staff engages in dialogue that reflects a respect for diverse ideas that lead to continued inquiry. O O O O SA
24. Professional development focuses on teaching and learning. O O O O SA
25. School staff and stakeholders learn together and apply new knowledge to solve problems. O O O O SA
26. School staff is committed to programs that enhance learning. O O O O SA

Shared Personal Practice

SD D A SA

27. Opportunities exist for staff to observe peers and offer encouragement. O O O O SA
28. The staff provides feedback to peers related to instructional practices. O O O O SA
29. The staff informally shares ideas and suggestions for improving student learning. O O O O SA
30. The staff collaboratively reviews student work to share and improve instructional practices. O O O O SA
31. Opportunities exist for coaching and mentoring. O O O O SA 

32. Individuals and teams have the opportunity to apply learning and share the results of their practices. O O O O SA

Supportive Conditions – Relationships

SD D A SA

33. Caring relationships exist among staff and students that are built on trust and respect. O O O O SA 

34. A culture of trust and respect exists for taking risks. O O O O SA 

35. Outstanding achievement is recognized and celebrated regularly in our school. O O O O SA
36. School staff and stakeholders exhibit a sustained and unified effort to embed change into the culture of the school. O O O O SA 
Supportive Conditions – Structures

SD D A SA

37. Time is provided to facilitate collaborative work. O O O O SA
38. The school schedule promotes collective learning and shared practice. O O O O SA
39. Fiscal resources are available for professional development. O O O O SA
40. Appropriate technology and instructional materials are available to staff. O O O O SA

41. Resource people provide expertise and support for continuous learning. O O O O SA
42. The school facility is clean, attractive, and inviting. O O O O SA 

43. The proximity of grade level and department personnel allows for ease in collaborating with colleagues. O O O O SA
44. Communication systems promote a flow of information among staff. O O O O SA
45. Communication systems promote a flow of information across the entire school community, including central office personnel, parents, and community members. O O O O SA

Source of questionnaire:

Huffman, J.B., & Hipp, K.K. (2003). Reculturing schools as professional

learning communities. Lanham, MD: Scarecrow Education.
Part 3- Processional development Plan (PDP)

1. Provide and executive summary of your organization and its status at this point in time as a Professional Learning Community using the PLC characteristics from DuFour &  Eaker and Huffman & Hipp. For this introductory summary, you should utilize descriptions and demographic data that you prepared for in Assignment 1 (Parts 2 & 3,) Assignments 2 (Part 2), and Assignment 3 (Part 2).

     remember to write as a researcher and not personally. Leave out opinion. The   

     executive summary should include only conclusions that can be supported by the 

     research data.

In assignment 1 (Parts 2) is the analysis of the work setting in (part 3) PLC Survey. 
In assignment 2 (part 2) Analysis of work setting.
Based on the PLC Survey and the ASCD Professional Development Survey it can be concluded that at this juncture Cfacs, inc (Academy) has all the ingredients to become an accredited and a professional learning community (PLC). There are however several factors which will have to be monitored over the next five years as the organization expands and submits for the accreditation.  These factors are the constant monitoring of what it takes to be a PLC and the risk the organization must take in order to achieve its goals. According to Huffman & Hipp (2003) PLC dimensions and critical attributes which follow, Shared and Supportive Leadership which include: nurturing leadership among staff, shared power, authority, responsibility, and Broad-based decision making that reflects commitment and accountability; Shared Values and Vision which include Espoused values and norms, Focus on student learning, High expectations and Shared vision guides teaching and learning; Collective Learning and Application which include: Sharing information, Seeking new knowledge, skills, and strategies, Working collaboratively to plan, solve problems, and improve learning opportunities; Shared Personal Practice which include: Peer observation to offer knowledge, skills, and encouragement, Sharing outcomes of instructional practices, Coaching and mentoring; Supportive Conditions include: Relationships with the following subtopics; Caring relationships, Trust and Respect, recognition and celebration, Risk-taking, Unified effort to embed change; Structure includes, resources (time, money, materials, people), facilities and communication systems.
It should be noted that the foundation has been set and as long as the above is kept in consideration (unifying responsibilities and sound doctrinaire teaching) that within five years the academy would have reached its goals. 

2. Use the outline below to prepare a minimum of five objectives for your professional development plan based on the results of the ASCOD professional development survey and/or the areas of concern from the PLC survey.
Professional Development Plan
Prepared by
Charles Frederick Tolbert

Position
Pastor

Organization
Cfacs, Inc

Date

July 24, 2005

Objective # 1
Currently Cfacs Academy has established a 52 week online training module which is being used to structure the curriculum which will be formatted in the schools future curriculum goals. And it is anticipated that within two years the online classes will include the basic accreditation requirements of teaching reading writing and arithmetic for K1-K5.
Strategies to be used  is the continue preparation of staff personnel going to both secular and non secular schools and searching for staff personnel which have the same vision of the house. To support the direction of accreditation the CEO and key personnel are currently enrolled in Secular schools along with the continuation of education in Divinity.

To support and follow the PLC model, a copy of papers such as the one being written will be posted on the website and request for comments and suggestions will be solicited. If all spiritually driven schools are to be united, the fear of providing information must be eliminated and the religious (those who worship God) organizations will need to unite.
Evidence of improvement will be seen when the web sites Community Assistance Program (CAP) shows constant increase by originations who wish to assist individuals in the reduction of those in need of food, clothing and shelter. According to John 21:17-21, Do you love me feed, cloth and shelter my children.
Professional Development Plan

Prepared by
Charles Frederick Tolbert

Position
Pastor

Organization
Cfacs, Inc

Date

July 24, 2005
Objective #2

The next step in proceeding with the vision of the house is to understand the accreditation process and to write a dissertation concerning accreditation.  To do this, the organization has established a two to three year time table and will provide a concept paper, proposal and conclusions within this time frame. 
Strategies to be used will be to seek out other spiritual based schools and study the obstacles and procedures that they establish in order to get accredited. In addition to do this, all supporting material will need to be researched and shared with other organizations.  Posting these results and sharing this information with organizations who have the same vision will be done through the websites which will link Cfacs Academy to other schools and informational sources. 
To support school improvement plans, Cfacs Academy will closely monitor the PLC requirements to ensure that as the foundation takes shape that they will have included all PLC requirements. By doing this, at the initial stages a Professional Learning Community will take shape and be the bases of the Academy. 
Evidence of improvement will be that other spiritually based teaching institutions will want to collaborate in the accreditation procedures because of the benefits of receiving information which would assist them in their own accreditation process. When all ministries become one in thought and support they bring God back into the school system, we would have accomplished the directive in Matthew 28:19 “Go you out, therefore, and instruct all the nations.

Professional Development Plan

Prepared by
Charles Frederick Tolbert

Position
Pastor

Organization
Cfacs, Inc

Date

July 24, 2005

Objective # 3
The next step will be the establishment of communicating the importance of mission, vision, values, and goals on a daily bases by providing ongoing instructions through the use of materials already produced by Cfacs Academy which include but not limited to; the website www.cfacs.com, the 55 CD’s and related books and materials produced by Cfacs’s publication companies and affiliated organizations, the weekly in-class teaching sessions and the online 52 week instructions.
To support this objective Cfacs Academy currently is receiving donations which support the above mentioned and Cfacs is ordaining and training staff personnel using the techniques learned from the formation and operation of a PLC. Currently Cfacs Academy has sent information and instructions to over five countries and throughout the United States further distribution and advertisement will be the primary goal to expand and develop this agenda.

By utilizing the ten guidelines given by Dufour & Eaker (1998) on How to support the PLC model Cfacs Academy will know and be able to apply the step-by-step recipe, principles and we will be committed to helping our school as well as other learning communities to achieve their goals. Evidence of improvement will be when other organizations request information on how to formulate and maintain their own PLC. To share and understand all this work is for the edification of God and not for the profit of man.
Professional Development Plan

Prepared by
Charles Frederick Tolbert

Position
Pastor

Organization
Cfacs, Inc

Date

July 24, 2005
Objective # 4
A major objective of the organization will be to seek continuous improvement with the knowledge that growth takes place with learning and search for answers on how to reach the vision of the house. A clear definition of the mission and the goals must be written and implemented so that there is no confusion about the direction and purpose of the academy.
Strategies to be used will be to review the questions (Defour & Eaker 1998, p 28): What is the fundamental purpose? What do we hope to achieve? What are our strategies for becoming better? What criteria will we use to asses our improvement efforts. These questions will be reviewed and discussed monthly by the board of directors to insure that the vision of the house is being followed. In addition, consideration is being given to the forming of a committee whose sole purpose is monitor and suggest ways to redress the mission and goals that are to support the vision. 
One of the means to be used is to develop a program evaluation plan using the CIPP Evaluation Model. Fitzpatrick, Sanders, and Worthen (2004).  In this model we will be reviewing “Context Evaluation” which will cover Objective, Method and Relation to decision making in the change process. Having an ongoing program evaluation procedure will ensure that time; material and money will be directed toward the vision of the house. At each stage of development, information will be posted and all stakeholders will have an opportunity to provide comments and feedback. The CAP web site will be modified in order to facilitate this requirement.
Professional Development Plan
Prepared by
Charles Frederick Tolbert
Position
Pastor
Organization
Cfacs, Inc
Date

July 24, 2005

Objective # 5
The vision of Cfacs, inc. is to have all PLC’s working on one accord to reduce incarceration. In order to achieve this, Cfacs academy has been formed to teach the principles of moral and ethical behavior as first formulated in the teaching of the Word of God as written in the Bible. Our strategies has been to provide the online classes and ordaining ministries and helping them to receive their on non-profit 501c3 documentation. Cfacs has used multi-media and the strategies of coaching, and collaborative teaching to achieve this. 
One of the key teaching tools has been the book “Walking Your Vision” Tolbert (2002) and to date several thousand copies of this book along with related CD’s have been distributed throughout the world. Along with the book it is being provided at no cost on the website. As one of the goals for Cfacs, this book will be introduced into all correctional facilities to help teach spiritual responsibility to men as well as women.  To support the programs and teaching of what is required of us by God we must first understand what He expects of us. By fasting, supplication and prayer we can find Peace, Happiness and Direction (PHD). 
If we are to support the goals in the communities we must first understand what is required of ourselves as directed by the Every-Living. Increasing the advertising and marketing strategies will help further this goal.
3. Save the Professional Development Plan (including the executive summary and five objectives) with the filename 

TolbertPDP.doc in the PLC Final Project folder.
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